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INTRODUCTION

Declared a pandemic by the World Health Orga-
nization (WHO) on March 11, 2020, the Coronavirus 
health crisis (COVID-19) imposed a series of restric-
tions on people’s mobility in Latin America and the 
world. Social distancing due to the pandemic has 
hampered one of the most sacred routines since the 
19th century: the school life of millions of children 
and young people worldwide. According to the World 
Bank, in just over three weeks, about 1,4 billion stu-
dents were out of school in more than 156 countries 
(WORLD BANK, 2021). Despite all that has been said 
in recent decades about educational reforms for 21st 
century society, it is observed that no educational 
system has been prepared to face the exceptionality 
of this pandemic. According to a United Nations Chil-
dren’s Fund report ((UNICEF, 2020), seven months 
after the pandemic was declared Covid-19 interrupt-
ed the education of more than 137 million children 
and teenagers in Latin America and the Caribbean. It 
considers the impacts of Covid-19 on education to be 
devastating in most countries in the region. 

Considering the precarious situation of the public 
health systems of most countries in the Latin Amer-
ican region, one of the fi rst measures to be taken, as 
soon as the pandemic was declared, was the suspen-
sion of face-to-face classes in order to reduce the 
risks of population infection. Thus, the school sys-
tems were forced to interrupt face-to-face classes 
and since then principals and education professionals 
have strived to look for fi nd alternatives of carrying 
out teaching activities remotely. In most situations, 
what was observed was the abrupt migration from the 
face-to-face to the virtual environment, in many cas-
es without the necessary technical support and, obvi-

ously, without prior planning. In an attempt to comply 
with the curriculum planned for the school year, the 
transposition of face-to-face work into the virtual en-
vironment was observed, without the necessary medi-
ations and adaptations.

The novelty of this context highlighted the already 
known social and educational inequalities that Lat-
in American region faces, revealing a complex and 
challenging situation: lack of access and technolog-
ical support of professionals and students, inexpe-
rienced teachers and without prior training towards 
the use of technologies to perform remote work, and 
the vulnerable situation of many families of students 
who, in addition to not being able to off er a minimal-
ly adequate environment for study, depend on the 
school to feed their children. 

These challenges are even greater when consid-
ering the outstanding social inequality that Latin 
America presents, being the most unequal region on 
the planet. According to data from the United Na-
tions Development Program (UNDP, 2019), seven of 
the world’s 20 most unequal countries are located in 
this territory. Overcoming inequality not only means 
improving access to income, but also to health, edu-
cation and decent housing. These conditions, which 
were already quite alarming, deepened further with 
the impact of Covid-19. 

Just as public schools had their in person classes 
suspended, higher education also had to interrupt their 
face-to-face activities. The university has also suff ered 
important impacts of the pandemic, but academic 
life has not stopped, above all, research in all fi elds of 
knowledge has continued very active and thanks to its 
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development is that some important measures in the 
containment of COVID 19 have been known.

With the same speed as adaptations were imple-
mented by educational systems, the research groups 
were compelled to use agile research strategies ap-
propriate to the current context to empirically eval-
uate the conditions of education provision and, in 
particular, teaching practice. Before that urgent need, 
research Teachers’ Work during Pandemic Times in 
Brazil was developed to investigate the eff ects of so-
cial distancing measures due to the COVID-19 pan-
demic on the work of public school teachers.

The academic discussion about teaching practice 
gains diff erent approaches with this new scenario. 
The teaching practice involving the necessary inter-
actions between teacher and student, which tradi-
tionally takes place in the face-to-face environment, 
now requires new behaviors. Teachers face the chal-
lenge of seeking other forms of teaching, ranging 
from activities performed in a virtual environment to 
the eff ort to attract the attention of students at a dis-
tance. The activities should be less focused on pre-
sentations, introducing greater variation of didactic 
material and forms of evaluation, understanding the 
development of mediations that favor the more col-
laborative and cooperative participation of students. 

If previously the structure of schools occupied 
the centrality in studies on the conditions of teach-
ing practice, during the pandemic are the housing 
conditions of teachers and students that start to 
determine the greater or lesser access to education. 
Similarly, if before computer laboratories were high-
ly demanded structures in schools, now the avail-

ability of computer with adequate internet network 
in homes becomes an item of extreme need.

However, the infrastructure of schools remains a 
matter of great relevance for planning the post-pan-
demic return to face-to-face education, which would 
explain to some extent the diffi  culties encountered in 
the Latin American context for returning to school. The 
infrastructure conditions of schools in the Latin Amer-
ican region are quite precarious, according to UNICEF 
(2020), 4 out of 10 schools currently lack basic hand 
washing facilities. The conditions of the walls, as well 
as lighting, ventilation, the size of the rooms and rec-
reation and rest areas, the existence of bathrooms with 
the proper hydraulic facilities in good condition, among 
other factors, determine how well a school is equipped 
to off er good working and learning conditions. These 
conditions are very diverse among the countries of 
Latin American region and even within them. 

In Brazil, there is a wide variety of infrastructure 
conditions of schools depending on the geographical 
location, between regions and states of the country, 
and urban schools historically tend to present better 
conditions than rural schools. According to the data 
of the School Census (2019), there are 86.4% of the 
schools located in rural areas that have drinking wa-
ter, 90.2% with a bathroom, 91.8% with electricity and 
92.5% with sewage.

Given the pandemic situation and low expecta-
tions regarding the return to face-to-face activi-
ties under adequate security conditions, the Study 
Group on Educational Policies and Teachers’ Work 
of the Federal University of Minas Gerais (Grupo de 
Estudos sobre Política Educacional e Trabalho Do-
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cente - GESTRADO/UFMG) decided to carry out the 
research Teachers’ Work during Pandemic to under-
stand how school systems adapted themselves con-
sidering the measures of social distancing imposed 
by COVID-19, to off er learning remotely and how 
teachers perceived the diff erent characteristics re-
quired to perform these activities.

The research had the partnership of Confed-
eração Nacional dos Trabalhadores em Educação 
(CNTE) to involve teachers in order to answer the 
questionnaires, as well as to communicate results. 
The period of data collection, carried out through 
Google Forms, occurred from June 8-30 2020, and 
information was gathered from 15,654 teachers from 
public schools in Brazil.

Because Brazil is a country of political-adminis-
trative organization of federative type, the states and 
municipalities have relative autonomy, so in educa-
tional matters they are responsible for the basic level 
of education (early childhood education, elementary 
school and high school) of all states of the federation. 
For this reason, the target audience of the research 
included teachers from municipal, state and federal 
public educational systems and who work in the dif-
ferent stages of Basic Education. In addition to reg-
ular education, it also included teachers from diff er-
ent teaching modalities: Youth and Adult Education, 
Special Education, Professional and Technological 
Education, Rural Education and Indigenous School 
Education and Quilombola. Geographically, profes-
sionals from all States in the country were covered. 

From the experience carried out in Brazil and 
considering the similarity of situations between a 

large number of countries in the Latin American 
region, the Latin American Network for Studies on 
Teachers’ Word (RedEstrado, Rede latino-americana 
de Estudos sobre Trabalho Docente) decided to con-
duct the same research in several countries in which 
it is structured, namely: Chile, Colombia, Costa Rica, 
Ecuador, Mexico, Paraguay, Peru, and Uruguay. Al-
though the Estrado Network is also organized in Ar-
gentina and Puerto Rico, these countries had already 
conducted similar research in recent periods, so 
they were not included in this sample. 

The Estrado Network, in conjunction with the re-
gional offi  ce of the International Education for Lat-
in America (IEAL) sought to expand the research to a 
larger group of countries in the region: Honduras, El 
Salvador, Panama and the Dominican Republic.

The proposal was to conduct the research in these 
countries using the same data collection instrument 
developed in Brazil with minimal adaptations relat-
ed to the school organization of each country, which 
was done with the contribution of the colleagues of 
the Estrado Network in each country. The goal was to 
produce a database that allows comparative analyses 
of the situation of teacher’s work in publics schools 
in the Latin American region. The research was pre-
ceded by a wide discussion with union directors 
within the IEAL in order to seek contributions to the 
mobilization of teachers in diff erent countries in or-
der to answer the questionnaire.

For the report, results of the research conducted 
with teachers from public schools (or receiving pub-
lic funding) from 12 Latin American countries and the 
previous research conducted in Brazil were selected. 
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Goals

Seeking to cover the multiple aspects and im-
pacts on the daily performance (or not) of education 
during pandemic, the research was conducted based 
on the objectives described below.

General goal

Analyzing the impacts of social distancing 
measures due to the COVID-19 pandemic on 
teachers’ work in public schools or receiving 
public funding at the child, primary, second-
ary levels in certain Latin American countries.

Specifi c goals:

• Pointing the activities that are being 
performed by teachers during the period of 
social distancing and under what conditions 
these activities are carried out.

• Detecting the structure that teachers 
have to perform non-face-to-face activities, 
the use of technology and equipment use, as 
well as the support off ered by schools and 
public educational agencies for this purpose.

• Discovering the perception of these 
teachers about the eff ectiveness of their 
work performed during the pandemic.

• Analyze the impacts of activities 
carried out remotely on teachers’ health.

This report is organized into three chapters, in 
addition to the introduction and fi nal considerations. 
The fi rst chapter approaches the methodological as-
pects, presenting how data collection was performed 
and how the information obtained was treated by the 
team of researchers. The second chapter brings the 
results obtained in the research, considering the 
aspects that involve the entire contingent of partic-
ipants. And the third and fi nal chapter analyzes the 
results referring to teachers who, during the pan-
demic, were performing remote teaching activities, 
either at home or at school.
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METHODOLOGICAL 
ASPECTS

The research aimed to discover the eff ects of 
social distancing measures imposed by COVID-19 
on teachers’ work in public school or the ones with 
public funding in the Latin American region, seek-
ing to raise which activities were being developed by 
teachers and under what conditions. For data collec-
tion, following the guidelines and determinations of 
health agencies and local governments on the need 
for social distancing due to the COVID-19 pandem-
ic, the application of questionnaires to teachers was 
performed in a non-face-to-face manner.

The questionnaire was prepared and adapted to 
Google Forms. The communication of the research 
was carried out by RedEstrado in partnership with 
IEAL and affi  liated unions. The unions in each coun-
try have committed to mobilize teachers and send the 
questionnaire to teachers through WhatsApp, email 
and other social networks. The aim was to obtain the 
highest possible answers of public school teachers in 

the 12 countries participating in the research.

Depending on the inclusion criteria of the partic-
ipants, this is a quantitative research with non-prob-
abilistic sample design, because a previous number 
of teachers was not established to answer the ques-
tionnaire and not even the relationship of which 
teachers should be included in the sample.

Data were collected fi rst in Brazil between June 8 
and 30, 2020. In other countries, data were collected 
from October 15 to November 25, 2020.

The survey sample totalized 28,415 respondents 
in the 13 countries. The number of participants be-
tween countries was quite varied, ranging from 37 
to more than 15,000 teachers. However, due to the 
low absolute number of respondents, the results 
presented during the report will not include the Do-
minican Republic, since in this country only 37 com-
pleted questionnaires were obtained.

After data collection, the consistency analysis of the database was performed, and the questionnaires with 
incomplete completion and duplicate cases were discarded. Only then the research team began to create this 
technical report and a series of other publications (reports, articles) on the subject.
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The presentation of data from teachers work of 
public school was organized into three sections: the 
fi rst made the characterization of the respondent 
public; the second included all the participants 
of the research, having or not performed remote 
teaching activities and the last focused exclusively 
on teachers who were developing distance learning 
activities, whose experience in this teaching format 
was a necessary criterion to be evaluated.

Characteristics of respondents

The predominance of female teachers in public 
school prevailed in all countries evaluated (Graph 

FINDINGS 

1), and the lowest participation of women was re-
corded in Colombia (62%) and the largest in Mexico 
(82%).

Another information considered was the age 
group of teachers, who denoted to Mexico the 
country surveyed with the highest proportion of 
professionals in the younger groups: 34% were up to 
29 years and another 36, from 30 to 39 years (Graph 
1). On the other hand, El Salvador had a contingent 
of 45% of teachers aged 50 years or older, Panama 
with 47% and Peru with 48% of teachers in this older 
age group.
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The distribution of teachers according to the 
stage of Education in which they taught was eval-
uated, and diff erent formations were found among 
the countries. Panama was the only country with a 
majority of respondents working in Childhood Edu-
cation, whose proportion reached about three out of 
four teachers (Graph 2). Only Peru and Uruguay had 

the highest participation of high school respondents, 
equivalent to 47% and 71%, respectively. The oth-
er nationalities were marked by more respondents 
from Elementary School, and this participation was 
most prominent in Paraguay and El Salvador, with 
more than 90% of teachers.

Graph 1 - Distribution of public school teachers from each contry surveyed according to gender and age group
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This classifi cation considered the diff erent names 
used in each country surveyed. It is emphasized that 
the same teacher can participate, at the same time, in 
more than one stage, so that the sum of the percent-
ages of the steps exceeds 100%. 

Evaluation of all respondents

This section covers the entire contingent of pub-
lic school teachers who participated in the research, 
who in one way or another were impacted by the 
COVID-19 pandemic. That is, the aspects evaluated 
relate both to those who were in remote teaching 
practice and those who had to interrupt activities in 
the area.

Management of digital technol-
ogies

 Several factors contribute to the increase 
of time to develop non-face-to-face teaching ac-

tivities, among which are the teachers’ own skills to 
deal with digital technologies, previous experience 
with equipment and other virtual tools, the use he/
she makes in his personal life of the Internet, such as 
participation in social networks.

 It is also important to highlight the infl uence 
of the generational aspect on the skills to deal with 
digital technologies, being increasingly common the 
insertion of them in people’s daily lives. The data 
explain the diff erentiation of the ability to handle 
digital technological resources between age groups, 
and as the age group of teachers increases, the more 
diffi  cult it becomes to deal with digital technologies 
(Graph 3). At the other end, while 25% of respondents 
aged 50 years or older found it easy or very easy to 
deal with such technologies, among those who are 
up to 29 years old, this rate reaches 49% of them. 
That is, almost twice as much.

Childhood Education Elementary School High School

Graph 2 - Distribution of teachers from each country surveyed according to the stage(s) of Education in which they 
work with
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However, the issue of the work overload of these 
teachers performing their activities remotely is re-
lated to other variables that deserve to be observed. 
The training that teachers have or have had to deal 
with educational technologies or so-called “vir-
tual learning environments”. This has been a very 
debated issue in teacher training courses and con-
tinuing education programs. In a previous study in 
which we developed indicators about teaching work 
in public school in Brazil, we could notice that the 
measure related to the use of new technologies was 
infl uenced by the amount of time spent in education, 
that is, by the experience of teachers (OLIVEIRA, D. 
A. et al., 2017). The data showed that “[the] use of new 
technologies underwent a successive growth, start-
ed in the mid-1990s, until culminating, in the last 
period analyzed, as the item that teachers presented 
greater preparation at the time of the beginning of 
their activities in education” (p. 53).

Mental Health

The lack of resources necessary for the full devel-
opment of activities, combined with insuffi  cient train-
ing to deal with technological programs and resources 
has been a source of suff ering for many teachers. They 
report having fears and anxieties about the situation 
of the pandemic and insecurity about the future. 

The relevance of discussing the conditions of 
working in the period of social distancing is pre-
cisely to contribute to a greater understanding and 

knowledge of the eff ects that these conditions in 
which workers perform their activities can have on 
themselves and on the expected results. Exposure to 
the risks of illness and the levels of safety in occupa-
tional environments, although virtual, directly infl u-
ence the lives of the subjects. On the one hand, this 
is not an easy task because it involves a multitude 
of conditions that is diffi  cult to map accurately. On 
the other hand, we know that, as Gollac and Volkoff  
(2000, p. 8) observe, workers have great diffi  culty in 
verbalizing their work, in describing the details that 
can be translated into words. They tend to internal-
ize, to naturalize the situations they face, which re-
quires the specialist to take a closer look at objective 
and subjective working conditions.

Teachers’ self-perception of mental health due 
to the pandemic was quite diff erentiated among the 
countries surveyed. The worst situations were found 
in Chile and Costa Rica, where 34% and 25%, respec-
tively, of the respondents consider that they had 
their health very aff ected by the COVID-19 pandemic 
(Graph 4). The most favorable situations for teach-
ers’ mental health according to the research were 
recorded in Panama, Uruguay and Ecuador.

It should be emphasized that this question was 
not included in the questionnaire of the research 
conducted in Brazil. Namely, this question is the re-
sult of an improvement of the one used to investigate 
the mental health of teachers in that country.
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The specifi c literature on teaching work indicates 
that the teacher’s well-being is directly related to the 
bonds he establishes with the students. Tardif and 
Lessard (1999) consider that the relationship with 
students is a source of tensions and dilemmas in-
herent to the teaching profession. On the one hand, 
contact with students and teaching a subject are the 
positive and rewarding aspects of work. On the other 
hand, everything that concerns the control and sur-
veillance, discipline management and confl ict reso-
lution belongs to a set of activities quite unpleasant 
for teachers. Although the authors’ fi ndings aim at 
classroom teaching in Canadian schools in the 1990s, 
they seem quite adequate to shed light on the phe-
nomenon assisted in the Latin American region with 
the occurrence of the pandemic.

Non-face-to-face activities  
during the pandemic

Due to the measures of social distancing im-
posed by COVID-19, school systems, one at a time, 
had to adapt to off er teaching remotely. These ef-
forts that aimed at alleviate the losses imposed by 
the suspension of face-to-face classes forced the 
readjustment of curriculum planning. Somehow the 
new context resulted in abrupt changes in the way 

of the development of teaching activities, requiring 
the replacement of the traditional direct pedagogical 
relationship between educator and educating with 
non-face-to-face activities.

As warned by the aforementioned study pro-
duced by the World Bank, the closure of schools can 
increase the rate of school dropout, especially those 
with high vulnerability, in addition to aff ecting the 
social protection network, since many children de-
pend on food meals for their survival (WORLD BANK, 
2021). We found that the provision of distance educa-
tion in public systems during the pandemic reached 
more than 95% of teachers in Uruguay (95.4%), Cos-
ta Rica (96.1%), Colombia (97.7%) and Chile (99.3%) 
(Graph 5). A slower pace to adapt to the new format 
of education was found in countries such as Brazil 
(84.2%), Honduras (85.1%) and Ecuador (89.6%), where 
more than one in ten teachers had their activities 
paralyzed, without off ering any alternative for the 
development of teaching. 

It is emphasized that, in Brazil, the research was 
conducted in June and, in other countries, in Novem-
ber. That is, about fi ve months later, a period that may 
have been useful for the reorganization of public net-
works to off er remote education to students.
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The agility of public education systems in off er-
ing distance learning is infl uenced by a number of 
aspects, which result in diff erent adaptation times 
between diff erent contexts. The minimum prepara-
tion to carry out interaction activities with students 
involves characteristics such as the quantitative pro-
fessionals and students, the technological resources 
existing in schools and the available funding. 

The perception of teachers who 
were developing remote teaching 
activities about the effectiveness 
of their work 

 This section discusses some situations that 
interfere in the success of remote teaching activities, 
based on the perception of teachers of public school 
in the 12 countries analyzed. The forced experience 
of teachers in non-face-to-face teaching makes it 
possible to measure both the facilitating or hinder-
ing factors and those resulting from this type of in-
teraction with the students. 

Domestic context

Because remote teaching is developed by teach-
ers in their homes, it is necessary to consider their 
domestic conjuncture. Gender information may de-
note a diff erentiation from tasks performed at home, 

which include housework, cleaning and housekeep-
ing to the preparation of food, in addition to caring 
for children and sometimes the elderly. Such tasks 
are traditionally developed by women, although 
nowadays there has been much criticism of the con-
ditioning of these social roles and some advances 
have been noticed. 

According to the publication  Working Situation 
in Latin America and the Caribbean (Conjuntura 
Laboral na América Latina e no Caribe), published 
by Economic Commission for Latin America and the 
Caribbean (ECLAC) and International Labor Orga-
nization (ILO), in 2019, among the most important 
trends facing the labor market in Latin America is 
the large increase in women’s participation in paid 
activities. During the last 30 years, the average par-
ticipation rate of women of 15 years and older in the 
Latin American labor market increased by 11 per-
centage points, a higher pace than in other regions of 
the world. However, there are still large diff erences 
between countries, both in the growth rate and in 
the levels of female work participation, and a signif-
icant lower result compared to developed countries. 
The study highlights that despite a recent reduction, 
the diff erence between the participation rate of men 
and women in the Latin American labor market was 
25.9 percentage points in 2018. 

1 https://www.cepal.org/en/publications/45582-employment-situation-latin-america-and-caribbean-work-times-pandemic-challenges
2 https://www.unwomen.org/es/news/in-focus/csw61/redistribute-unpaid-work. Accessed 4/5/2021
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Because this is a work with a high predominance 
of females (Graph 1), this variable cannot be over-
looked when analyzing the home offi  ce. Even more so 
when considering the conditions of Latin American 
countries in which poverty aff ects many teachers. 
According to Unwomen  between cooking, cleaning 
the house, fetching water or fi rewood or caring for 
children and the older people, women perform at 
least 2.5 times more domestic work and unpaid care 
than men. Therefore, they have less time to dedicate 
themselves to paid work or work longer hours. 

Another aspect that is related to gender and the 
status of working women is access to technological 
resources available at home. When assessing wheth-
er the technological dwellings available in the resi-
dences were for the exclusive use of the respondents 

or if they were shared with other people, the situation 
was more unfavorable for women, and 55% of them 
needed to share the resources, against 51% in rela-
tion to men (Graph 6). Especially in larger families, 
the use of these resources can become very limited, 
as it is common that teaching mothers share equip-
ment with their children who are students, they say. 
This context elucidates aspects that can hinder re-
mote activities performed by teachers.

According to the research data, to perform the 
home tasks, such as cleaning the house or preparing 
food, women say they are much more overloaded than 
men (Graph 6). While 64% of teachers share this task 
with other people in the house, only 39% of teachers 
have help from others. In other words, 61% of female 
teachers are solely responsible for household tasks.
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Preparation for remote teach-
ing and availability of technolog-
ical resources

The diffi  culty in handling digital tools and the 
lack of specifi c training in the use of technologies for 
distance education end up demanding more time in 
the preparation of activities, even those that seemed 
very trivial when performed in person. In addition to 
the time dedicated to the content of the subject they 
teach, it takes a period of time to master programs 
and applications established for the classes to hap-
pen. However, the activities also require the use of 
other tools that allow participation, for example, in 
meetings with the school board or with pedagogical 
teams, discussion forums with colleagues, among 
other activities that end up revealing the diffi  culties 
inherent to the lack of experience and knowledge to 
deal with digital technologies and their languages, 
which reduces the ability to use available resources.

However, to conduct distance classes, teachers 
need to have in their homes a series of equipment and 

internet service suitable for the activity. Without these 
resources, they are faced with the total impossibility 
of enjoying the institutional support off ered by edu-
cational systems. In other words, the teacher cannot 
make use of virtual learning environments if he does 
not have a connection to an internet network. 

The research data show that associating the 
teacher’s previous education and the availability of 
technological resources, the most favorable situ-
ations were found in Uruguay and Ecuador (Graph 
7). Both stood out in both criteria, and almost all 
teachers had the necessary technological resources 
to perform remote teaching activities and about 30% 
of the respondents reported that they had adequate 
preparation.

Solely as regards to training, Chile and Brazil 
presented the lowest rates of teachers who consider 
themselves prepared to perform non-face-to-face 
activities. And when it comes to holding techno-
logical resources, the most precarious situations of 
teachers were those from Honduras and El Salvador.



T e c h n i c a l  R e p o r t  - T E AC H E R S ’  WO R K  D U R I N G  PA N D E M I C  T I M E S |  2 3 - T E AC H E R S ’  WO R K  D U R I N G  PA N D E M I C  T I M E S |  2 3

On the preparation of teachers for distance learn-
ing activities, it is important to emphasize that despite 
the constant appeals on the part of a large literature 
in the educational fi eld for digital training and in-ser-
vice training focused on the fi eld of new languages and 
technologies, the results show that in Latin American 
context this is not yet a reality for the majority. 

Technological resources used 
at home

The new teaching environment demanded by the 
pandemic requires teachers to have technological re-
sources to carry out the activities, requiring tools to 
prepare classes and take them to students. Thus, the 
lack of technological resources, the lack of an ade-

quate environment, as well as the availability of com-
puter and internet connection, can totally prevent the 
participation of students, even the most interested.

Holding technological devices that can be used in 
the performance of remote teaching activities varies 
among teachers from diff erent countries surveyed. 
The laptop is an equipment available to 93% of Costa 
Rica teachers, while only 43% of Honduran teachers 
have it (Graph 8). More unusual than laptops are PC 
computers, and Colombia has the largest number, 
where 57% of respondents have PCs, and Paraguay 
has the smallest, where only 14% of teachers have 
them. In the case of broadband internet, the cover-
age of this service varies from 46% in Paraguay up to 
89% in Uruguay.

The public education systems have developed, each in due time, to adapt to remote teaching, off ering dif-
ferent types of supports, among which are the platforms or pedagogical applications. However, to use them, 
teachers need appropriate equipment and internet network for this activity, as above mentioned.

Variation in working time during the pandemic

Among the countries surveyed, it was common that the workload of teachers dedicated to the preparation of 
non-face-to-face classes increased (Graph 9). The most favorable situation occurred in Honduras, where three 
out of four respondents said they spent more time on remote classes. In Uruguay, Costa Rica and Colombia, the 
rates of public school teachers who began to assume a higher workload to teach remotely reached 92%, 93% and 
94%, respectively.
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We can consider that many are the factors that have focused on the work overload of teachers during the 
pandemic: diffi  culty in adapting face-to-face activities to Virtual Learning Environments; lack of mastery of 
technological and digital media; diffi  culty in developing strategies to attract and motivate students. However, 
it should be considered that this overload may impact the health of teachers. The knowledge accumulated so 
far about these forms of work does not allow us to prescribe ideal conditions, however, as Gollac and Volkoff  
teach us (2000, p. 9), good working conditions are those that give the worker the freedom to build a work activity 
favorable to his health.
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The Study Group on Educational Policy and Teach-
ers’ Work of the Federal University of Minas Gerais 
(GESTRADO/UFMG) was created in 2002 and is regis-
tered in the National Council for Scientifi c and Tech-
nological Development (CNPq) since 2003, as a con-
solidated group.

GESTRADO brings together UFMG professors who 
work in graduate programs in Education, Sociology, 
Information Sciences, Computer Science; professors 
and researchers from other institutions. It also brings 
together undergraduate, graduate students – master’s 
and doctorate students – and postdoctoral fellows. Its 
team is composed of researchers with diff erent levels 
of activity and training (sociologists, pedagogues, so-
cial workers, psychologists, speech therapists, geog-
raphers, statisticians, librarians, among others).

The main goal of GESTRADO is the development 
of research that seeks to analyze the educational poli-
cies in action - educational management and teaching 
work - in diff erent dimensions. Its structure neces-
sarily assumes the integration of thematic axes from 

the collective and systematic practice of work, trans-
lating into academic and political results. 

In addition to research, GESTRADO conducts aca-
demic events, publications and student training activ-
ities from scientifi c initiation to post-doctorate.

GESTRADO actively participates in RedEstrado 
(Red Latino-Americana de Estudios sobre Trabajo 
Docente); of the Latin American Council of Social Sci-
ences (CLACSO), and was part of the World Interna-
tional Research Network of World Education Research 
Association (INR/WERA)), named “Educational policy 
and the restructuring of the teaching profession faced 
with the challenges of globalization” (2015 -2018). 

Similarly, the Group maintains a continuous dia-
logue with union organizations that represent educa-
tion workers, adding eff orts in the struggle for teach-
er appreciation.

www.gestrado.net.br

GESTRADO 
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The Latin American Network for Studies on Teach-
ing Practice (Rede Estrado) was created in 1999, at the 
initiative of the Working Group “Education, Work and 
Social Exclusion” of the Latin American Council of So-
cial Sciences (CLACSO) as a locus for dialogue between 
researchers on the subject. In its 22 years of existence, 
Red-Estrado has been consolidating itself as an im-
portant producer and diff user of knowledge about 
teachers’ work in Latin American region, articulating 
researchers connected to universities and research 
centers, unions and other movements that support 
teacher appreciation. Currently it is structured in 12 
Latin American countries, including Argentina, Bra-
zil, Chile, Colombia, Costa Rica, Cuba, Ecuador, Mexi-
co, Paraguay, Peru, Puerto Rico, and Uruguay. 

In addition to comparative research and studies, 
Red Estrado holds national seminars, debates on spe-
cifi c topics, as well as publications of books and oth-
er materials (seminar historical records). Every two 
years it promotes international seminars in diff erent 
Latin American countries: Rio de Janeiro, Brazil (1999; 
2006); Guadalajara, Mexico (2001); Belo Horizonte, 

Brazil (2002); Buenos Aires, Argentina (2003; 2005; 
2008); Santiago, Chile (2012); Salvador, Brazil (2014); 
Lima, Peru (2010; 2018). These seminars that bring 
together an average of 1000 participants from diff er-
ent Latin American countries are important locus for 
debates about the teaching condition in Latin Ameri-
can context. Red Estrado is not a legal institution and 
does not have funding from any source. The activities 
it promotes are carried out from the support of the 
universities to which its members are connected. 

The general goal of the Estrado Network is to 
contribute to the dissemination of knowledge about 
teaching practice in Latin America and, consequently, 
to the construction of more assertive public policies 
that promote their professional appreciation with re-
gard to their remuneration, training and satisfaction. 
Hence, The Estrado Network has always had a strong 
articulation with teaching unions and social educa-
tion movements, seeking to focus on the educational 
agenda of the Latin American region.

www.redeestrado.org

ESTRADO NETWORK
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